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5 ✓ ✓ ✓ ✓ ✓ ✓ ✓
Traditional 

Assessment ✓ ✓ ✓ ✓
Alternative 

Assessment ✓ ✓ ✓ ✓

C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

7.6.3.—Managing Nature’s Bounty: Feudalism in Medieval Europe
In this unit, students explore connections between feudalism and the environment by demonstrating 
how feudal systems controlled access to ecosystem goods and ecosystem services. Students learn 
to understand what the governing bodies of the past did, and compare this management to today’s 
government, especially through California’s Department of Fish and Game. In regard to the past, students 
learn the structure and role of feudal power, as well as contributing factors to its rise. Then students create 
a pictograph showing the relationship of geographical regions and the ecosystem goods and services 
produced in each region. Students examine how the continuing control of goods and services led to 
class conflict, which in turn led to the jury court system, similar to the one we use today. Through guided 
questioning, students realize that the issues of managing natural resources faced today are the same as 
those during the historical period of feudalism.

Managing Nature’s 
Bounty: Feudalism in 

Medieval Europe

History-Social 
Science Standard 

7.6.3.

7
California Education and the Environment Initiative

Teacher’s Edition

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RH: Reading Standards for Literacy in History/Social Studies

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ WHST: Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that is 
featured in the Common Core Standards Applications is cited, using “…” to indicate omitted phrases. For a list of the complete standard 
descriptions, please see the Common Core Reference Pages located on pages 18–19 of this document.

A Note about Common Core Speaking and Listening Standards
Throughout this unit, students participate in various learning structures and groups to analyze, discuss, and synthesize data, which 
supports the skill in Speaking and Listening Standard 1 “Participate effectively in a range of collaborative discussions (one-on-one, 
groups…) with diverse partners.” With prior instruction on collaborative discussions, these various groupings and the materials 
students examine lend themselves to prime discussion material for collaborative discussions. Learning structures with tasks for pairs 
and groups are in the following lessons: 

■ ■■ Lesson 1: Whole class, pairs

■ ■■ Lesson 2: Whole class, pairs

■ ■■ Lesson 3: Whole class, groups of 4

■ ■■ Lesson 4: Whole class, pairs

■ ■■ Lesson 5: Whole class

National Geographic Resources

■ ■■ Natural Regions wall map (Lesson 1)

Additional Resources

■ ■■ Physical Features and Natural Regions of Europe student map (Lessons 2 and 4)
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Unit Assessment Options

Assessments Common Core Standards Applications

Traditional Assessment

Students answer multiple-choice questions. Then they write 
five paragraphs explaining the development of feudalism, 
its role in medieval European economy, the way in which 
it was influenced by physical geography, and how feudal 
relationships provided the foundation of political order.

RH.6–8.2: Determine the central ideas…of a…source…

WHST.6–8.2b: Develop the topic with relevant, well-chosen 
facts, definitions, concrete details…

WHST.6–8.2d: Use precise language and domain-specific 
vocabulary to inform about or explain the topic.

WHST.6–8.4: Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, 
purpose, and audience.

WHST.6–8.9: Draw evidence from informational texts to 
support analysis, reflections, and research.

Alternative Assessment

Students write a lengthy essay that demonstrates their 
proficiency in understanding the development of feudalism, 
its role in the medieval European economy, the way in which 
it was influenced by physical geography, and how feudal 
relationships provided the foundation of political order.

Students may use their workbooks for information in the 
writing task.

A rubric is provided to guide the writing assessment.

RH.6–8.2: Determine the central ideas…of a…source…

WHST.6–8.2: Write informative/explanatory texts, including the 
narration of historical events…or technical processes.

WHST.6–8.4: Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, 
purpose, and audience.

WHST.6–8.9: Draw evidence from informational texts to support 
analysis, reflection, and research.
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Lesson 1: Managing California’s Resources

Students examine a map of the natural regions of California and then read about 
the California Department of Fish and Game and its role in managing the state’s 
resources. They view a map of medieval Europe and discuss the concept of 
feudalism.

Managing Nature’s Bounty: Feudalism in Medieval Europe 
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Lesson 1 

Lesson 1

California Fish and Game officer checking fish 

Managing California’s Resources
Many of our modern political entities help us manage our shared natural resources. 

This lesson presents students with the idea that government institutions play a role in 
protecting, preserving, and determining the use of natural resources, and that this role  
has it roots in medieval feudalism.

To introduce the idea of feudalism 
as a system for the management of 
resources, this first lesson shows stu-
dents how California’s Department of 
Fish and Game manages our diverse 
resources. Students examine a map 
of California’s natural regions and 
compare it to a map of the depart-
ment’s regional divisions. Students 

then read California Connections: 
The Department of Fish and Game 
and with a partner, answer questions 
focusing on how the department does 
its job. Examining the structures used 
in the department lays the founda-
tion for understanding how feudal 
structures helped medieval societ-
ies manage resources. The lesson 

concludes with students examining 
a map of Europe during the Middle 
Ages and becoming acquainted with 
the concept of feudalism.

Background
Resource management is not 

a modern idea. Feudalism devel-
oped from a need to manage 

resources, including wild animals 
and lands. A monarch distrib-
uted lands among the nobility, who 
managed and protected them and 
controlled access to their resources. 
Today, the California Department 
of Fish and Game (DFG) manages 
the natural resources of California 
for the benefit of the public. As set 
forth in its mission statement, the 
Department’s goal is to “manage 
California’s diverse fish, wildlife, 
and plant resources, and the habi-
tats upon which they depend, for 
their ecological values and for their 
use and enjoyment by the public.”

To accomplish this goal, the 
Department of Fish and Game 
divides the state into seven regions. 
This allows experts, such as wildlife 

biologists, to make decisions at a local 
level after listening to the opinions of 
groups in the area. The department 
strives to maximize input from stake-
holders about the management of 
wildlife resources and to facilitate the 
complex decision-making processes 
involved in conserving and protecting 
the natural resources of California.

The DFG has many offices and 
divisions to help it perform its mis-
sion. Within each division are 
branches that cover responsibili-
ties, such as the sale of licenses and 
permits for hunting and fishing. A 
director, appointed by the gover-
nor, oversees the entire department. 
Under the director, the chief deputy 
director oversees the various offices, 
programs, and divisions. Some of the 

department’s 
offices address oil 
spill prevention,  
legislation, edu-
cation, and science and  
environmental programs.

The department accommodates 
human and wildlife interaction in 
protected areas and educates the 
public in order to maintain diverse 
and healthy wildlife populations 
statewide. The officers of the DFG also 
enforce hunting and fishing regu-
lations. Today’s wardens and staff 
manage a million acres of reserves, 
wildlife areas, and recreational, scien-
tific, and commercial areas.

Many modern institutions 
display traces of political traditions 
established in feudal Europe. Among 
them is resource management by 
political institutions, found at all 
levels of modern government—local, 
state, and federal.

California Fish and Game officer at Nimbus Hatchery

| Key vocabulary

Conservation: The management, 
protection, and use of resources 
and natural systems in a way that 
can meet current and future needs.

Feudalism: The political, social, 
and economic system based on the 
relationship between European 
lords and their subjects.

Habitat: The place where  
an organism lives and meets  
its needs. 

Natural resources: Materials, 
such as water, minerals, energy, 
and soil, that people use from 
nature and natural systems.

Species: Genetically related 
organisms that resemble one 
another and can successfully 
reproduce.

| Learning Objective

Identify the development of 
feudalism in medieval Europe  
as a mechanism for producing 
and controlling ecosystem goods 
and ecosystem services.

National Geographic Resources
■ ■■ Natural Regions wall map

Use this correlation in conjunction with the Procedures located on page 36–37 of the Teacher’s Edition. Only procedure steps with 
a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

Suggestion: Students should identify new vocabulary in the reading selection and 
discuss them during the reading. One way to do this is to have students read in small 
groups to allow for discussion, then have students re-read the selection independently.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

Steps 1–3: Using the Natural Regions wall map, students answer teacher-led 
questions concerning the governance of California’s natural regions.

Students are asked to draw upon prior knowledge to orally name natural resources 
with “ecological value” which might need conservation.

Using California Fish and Game Regions (Visual Aid #1), students are asked to 
determine the similarities and differences between the California Fish and Game 
regions and the natural regions.

Tip: Students may graph the similarities and differences using a Venn Diagram, then 
defend their choices.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

SL.7.1: Engage effectively in a range of 
collaborative discussion (one-on-one, 
in groups, and teacher-led) with diverse 
partners…, building on others’ ideas and 
expressing their own clearly.

Steps 4 and 5: Students read California Connections: The Department of Fish 
and Game (Student Edition, pages 2–5) on their own. When finished, students turn 
to Overseeing California Natural Regions and Resources (Student Workbook, 
pages 3–4). Working in pairs, students answer the first five questions. Then students 
share their answers with the whole class.

Suggestion: Refer to the Reading California Connections Using a Common Core 
Reading and Writing Focus on pages 13–17 to view specific suggestions for integrating 
Common Core standards while reading this selection not only for content, but for text 
structure as well.

RH.6–8.2: Determine the central ideas 
or information of a primary or secondary 
source; provide an accurate summary of 
the source distinct from prior knowledge 
or opinions.

RH.6–8.10: By the end of grade 8, read 
and comprehend history/social studies 
texts in the grades 6–8 text complexity 
band independently and proficiently.

WHST.6–8.2b: Develop the topic with 
relevant, well-chosen facts, definitions, 
concrete details,…or other information 
and examples.
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Student Tasks Common Core Standards Applications

Steps 6 and 7: Projecting the Map of Medieval Europe (Visual Aid #2), the teacher 
supplies information on the development of the Middle Ages to the whole class. 
Additionally, the teacher compares the regions of Europe with the regional divisions 
in California.

SL.7.1: Engage effectively in a range of 
collaborative discussions (one-on-one, 
in groups, and teacher-led) with diverse 
partners…, building on others’ ideas and 
expressing their own clearly.

Step 8: Students answer Questions 6 and 7 on Overseeing California’s Natural 
Regions and Resources (Student Workbook, pages 3–4). 

WHST.6–8.2b: Develop the topic with 
relevant, well-chosen facts, definitions, 
concrete details,…or other information 
and examples.
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Lesson 2: Introducing Feudalism

Students gather information about natural resources from a physical map of 
Europe and explore the goods and services important to medieval people. They 
read aloud about leaders of the early Middle Ages and discuss the structure of the 
feudal system.

Managing Nature’s Bounty: Feudalism in Medieval Europe 
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Lesson 2 

| Learning Objectives

Provide examples of the ecosystem 
goods and ecosystem services  
on which human communities in 
medieval Europe relied.

Identify the development of 
feudalism in medieval Europe as a mechanism for producing and 
controlling ecosystem goods and ecosystem services.

Lesson 2

Introducing Feudalism
This lesson explores the physical environment of Europe in the early Middle Ages in order 

to explain the development and success of the feudal system. Feudalism, like many other 
political systems, developed from the human need to have access to basic resources.

Students begin the lesson by 
discussing the chaotic situation 
in Europe following the fall of the 
Roman Empire. Students take turns 
as the “town crier,” announcing 
news highlights about some of the 
leaders and events of the subsequent 
500 years, during which time the 

feudal system developed in Europe. 
Meanwhile, students work in pairs 
to examine a physical map of Europe 
and complete a chart identifying 
natural features in different regions of 
Europe and the ecosystem goods and 
ecosystem services that those features 
may have supplied to medieval people. 

Once introduced to the feudal power 
structure, students identify the con-
nection between feudalism and access 
to ecosystem goods and ecosystem 
services. In the next lesson, students 
explore how the structures of the 
feudal system managed the goods and 
services people required.

Background
“Feudalism” is a modern term 

applied to the relationships that 
emerged in parts of Western Europe 
after the fall of the Roman Empire 
from the 6th to the 9th centuries. 
For a brief period in the 8th and 9th 
centuries, a Carolingian state that 
fused elements of Germanic custom, 
Roman imperial ideas, and the 
practices of Catholic Christianity 
united Western Europe. When 
invasion pressures in the 9th cen-
tury strained the imperial structure, 
the Carolingian Empire dissolved, 
forcing people to look to their own 

local leadership to protect them and 
guarantee their access to the basic 
resources they needed to live. As 
people in various regions turned to 
the local environment to feed and 
sustain themselves, the limited inter-
regional trade that had existed up to 
this time, mainly through Roman 
and then Carolingian influence, 
became even more limited. What 
resulted was a continent of self-sus-
taining agrarian communities.

To farm or raise livestock requires 
land. Thus, those who owned the 
land—usually taken by force—
moved to concentrate their political 

and economic 
power. Members 
of this landown-
ing class fought 
to maintain control of the land they 
claimed through war, marriage, and 
pledged allegiances between each 
other. A few of these “lords” (from 
whence comes our term “landlord”) 
were called kings, but this did not 
necessarily give them the greatest 
control over any given lands. The 
kings of France, for example, were 
among the weakest lordly feudal 
families until the 13th century.

The lords soon realized that they 
had to develop relationships with 
the lower classes, whose mem-
bers actually planted the fields and 
performed the labor that yielded 
products from the local environ-
ment. This relationship between 
the noble and the peasant classes 
is called “manorialism,” a name 
derived from the great houses, or 
manors, occupied by the feudal 
lords. Both feudalism and manorial-
ism evolved as the people of 
Western Europe negotiated their 
access to the natural world.

Jouster on horseback

Peasants working in a field

Charter: A document, written by 
both sovereign and non-sovereign 
powers, recording a grant of rights 
and privileges.

Ecosystem goods: Tangible 
materials, such as timber and 
food, produced by natural systems, 
that are essential to human life, 
economies, and cultures.

Ecosystem services: The functions 
and processes that occur in natural 
systems, such as pollination, that 
support or produce ecosystem 
goods and help sustain human life, 
economies, and cultures.

Fief: An estate controlled by a  
feudal landlord.

Knight: A noble who serves a lord or 
king through military service.

Lord: An individual who holds 
feudal rights granted by a king.

Noble: (noun) A person in feudal 
society who may own land, or who 
is a vassal of the king. (adjective) 
Aristocratic; of high rank.

vassal: A person who has pledged 
allegiance or loyalty to a feudal lord 
in return for protection.

| Key vocabulary

Additional Resources
■ ■■ Physical Features and Natural Regions of Europe student map

Use this correlation in conjunction with the Procedures located on pages 50–51 of the Teacher’s Edition. Only procedure steps with 
a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

Steps 1–9: Using the projection of Europe After the Fall of Rome (Visual Aid #3) 
the teacher gives historical background concerning the Dark Ages.

In teacher-led discussion, the terms “ecosystem goods and ecosystem services” are 
reviewed. Students are asked to give examples of each term.

Students will take turns role-playing the “town crier” using Town Crier Script 
(Information Cards #1–8), with information about the leaders of Europe trying to 
control areas with certain ecosystem goods and ecosystem services during this time 
period. Once read, the “town crier” posts the news onto a teacher-made timeline 
displayed on the wall.

While the town crier announces the news, student partners use the projection 
Regions of Europe (Visual Aid #4) and Physical Features and Natural Regions of 
Europe (Student Map) to fill in charts (Student Workbook, pages 5 and 6) about the 
valuable resources available in Europe that people were fighting over at this time. 

Using the projections Natural Features of Europe’s Regions (Visual Aid #5) and 
Ecosystem Goods and Ecosystem Services (Visual Aid #6), the teacher leads 
a discussion to consolidate the information given through the visual aids and 
workbook pages.

Suggestion: Have students analyze how the geographical regions would affect living 
conditions, culture, and food. Then consider how that would affect the need to control 
certain areas, leading to disputes.

RH.6–8.2: Determine the central ideas 
or information of a primary or secondary 
source; provide an accurate summary…

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in a 
text…related to history/social studies.

RH.6–8.7: Integrate visual information 
(e.g. in charts, graphs, photographs, 
videos, or maps) with other information 
in print and digital texts.

RI.7.1: Cite several pieces of textural 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text.

SL.7.1: Engage effectively in a range of 
collaborative discussions…, building on 
others’ ideas and expressing their own 
clearly.

SL.7.6: Adapt speech to a variety of 
context and tasks…when indicated…

WHST.6–8.2b: Develop the topic with 
relevant, well-chosen facts, definitions, 
concrete details,…or other information 
and examples.
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Student Tasks Common Core Standards Applications

Step 10: Using the projection The Feudal Hierarchy (Visual Aid #7), the feudal 
system will be reviewed, along with domain-specific vocabulary. The homage to 
those above and the responsibilities to those below are illustrated. The teacher ties 
the connection between ecosystem goods and feudalism through discussion.

Students finish the final question on Student Workbook page 6 individually.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

RH.6–8.7: Integrate visual information 
(e.g., in charts, graphs, photographs, 
videos, or maps) with other information 
in print and digital texts.

RI.7.3: Analyze the interactions between 
individuals, events, and ideas in a text 
(e.g., how ideas influence individuals 
or events, or how individuals influence 
ideas or events.)

SL.7.1: Engage effectively in a range of 
collaborative discussions (one-on-one, 
in groups, and teacher-led) with diverse 
partners…., building on others’ ideas 
and expressing their own clearly.

WHST.6–8.2b: Develop the topic with 
relevant, well-chosen facts, definitions, 
concrete details,…or other information 
and examples.

WHST.6–8.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.
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Lesson 3: Life on the Manor

Students examine a map of a medieval manor and the relationships among its 
inhabitants. In small groups, they read excerpts from a medieval charter to learn 
about jobs on the manor, and they discuss primary-source artwork that depicts 
feudal relationships.

Managing Nature’s Bounty: Feudalism in Medieval Europe 
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Lesson 3 

Lesson 3

Life on the Manor
In this lesson, students explore the key relationships of manorialism. Students view a map of 

a medieval manor and a chart showing some of the typical jobs on a manor. In small groups, 
they read and analyze excerpts from primary source materials that describe feudal administrative 
positions and their connections to resource management.

Students create charts describing how 
the various administrative roles and 
relationships controlled the production 
and distribution of ecosystem goods and 
the access to ecosystem services.

The class then analyzes two  
historical paintings depicting life on a 
medieval manor to connect the respon-
sibilities described in the readings 
with the resources in and around the 

manor. This lesson prepares students 
for further exploration of how feudal 
relationships influenced the medieval 
European economy.

Background
Feudalism is a general term for 

the relationships of the landowning 
military class, and it characterizes 
the particular interaction of these 
people with each other as they 

sought to monopolize the resources 
of their environment.

Below the landowning classes, the 
vast majority of Europeans lived in 
more or less servile relationships to 
these feudal lords. Their obligations 

to their lords 
varied widely, but 
typically required 
that they work in 
the lord’s fields, till the soil, harvest 
crops, cut wood, tend animals, repair 
bridges and roads, and fulfill many 
other duties. None of these workers 
owned the land on which they lived or 
worked; instead, they paid rent to the 
lord of the manor, usually a portion of 
their harvest or in services that they 
provided. This relationship between a 
landholder and his peasant workers is 
called the feudal system.

Depending on local custom, 
landholders controlled the woods, 
streams, wildlife, and people 
who lived on their estates. Thus, 
Europeans’ place in the social and 
political hierarchy governed their 
daily subsistence. Lords typically 
monopolized the most fertile fields 
and kept the best fruits and the finest 
fish for themselves. They also con-
trolled access to the natural resources 
on their lands, often prohibiting 
peasants from hunting, fishing, gath-
ering fallen wood, or letting their 
pigs forage on certain land. Access 
to beehives and birds’ nests was 
strictly denied. To oversee the natural 
resources of the estate, feudal lords 
had extensive staff. These individu-
als had the power to fine and arrest 
anyone who violated the landholder’s 
prerogatives. Feudal lords also fought 
vehemently with each other in open 
warfare and through law and the 
manipulation of custom to preserve 
or extend their prerogatives over the 
use of resources.

Medieval swineherds with livestock

Medieval churches and cottages, Visby, Gotland Island, Sweden

| Key vocabulary

manor: A village and the lands 
around it, owned by a feudal lord.

| Learning Objectives

Provide examples of ways by 
which development of feudalism 
was influenced by physical 
geography (for example, the role 
of manors, growth of towns).

Recognize how feudal relationships, because they controlled  
the production of ecosystem goods and ecosystem services  
(for example, agricultural products), influenced the medieval 
European economy.

Use this correlation in conjunction with the Procedures located on pages 68–69 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

Steps 1–3: Much of this lesson is presented orally. Students view the projection 
Medieval Manor Lands (Visual Aid #8) during a teacher-led discussion based on the 
components of a medieval manor.

The teacher projects Jobs on the Manor (Visual Aid #9) to provide background for 
small group work.

RH.6–8.2: Determine the central ideas 
of information…; provide an accurate 
summary…

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

RH.6–8.7: Integrate visual information 
(e.g., in charts, graphs, photographs, 
videos, or maps) with other 
information…

SL.7.1: Engage effectively in a range of 
collaborative discussions…

Step 4: Students are divided into groups of four. Using In Their Own Words 
(Teacher’s Masters, page 2), students complete Life on the Manor (Student 
Workbook, pages 7–8).

RH.6–8.7: Integrate visual information…
with other information…

RI.7.1: Cite several pieces of textual 
evidence to support analysis of what the 
text says explicitly as well as inferences 
drawn from the text.

SL.7.1: Engage effectively in a range of 
collaborative discussion…

Steps 5 and 6: These two steps are whole-class presentations led by the teacher 
using the projections Paying the Rent (Visual Aid #10) and Working the Land 
(Visual Aid #11). The teacher leads a discussion on manorial life.

Suggestion: Before students work independently, refer back to the visual aids and have 
students explain how the information from maps, diagrams, visual aids, and the text 
from the reader work together to help them understand the main ideas and details.

RH.6–8.1: Cite specific textual evidence 
to support analysis of primary and 
secondary sources.

RH.6–8.7: Integrate visual information 
(e.g., in charts, graphs, photographs, 
videos, or maps) with other 
information…

SL.7.1: Engage effectively in a range of 
collaborative discussions…, building on 
others’ ideas and expressing their own 
clearly.
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Student Tasks Common Core Standards Applications

Step 7: Students work individually to complete Feudalism at Work (Student 
Workbook, pages 9–10). Students may refer to the previous workbook pages 7–8 to 
complete this assignment.

WHST.6–8.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.
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Lesson 4: To Market, to Market…

Students examine a painting depicting a medieval market and read about the rise 
of trade goods, merchants, and market towns. They match trade goods to natural 
regions in Europe and write about how markets and trade changed medieval life.
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Lesson 4 

| Learning Objectives

Provide examples of ways by 
which development of feudalism 
was influenced by physical 
geography (for example, the role 
of manors, growth of towns).

Recognize how feudal relationships, because they controlled the 
production of ecosystem goods and ecosystem services (for example, 
agricultural products), influenced the medieval European economy.

Explain the influence of feudalism on the distribution of goods  
and services.

Background
A warming period in the early 

Middle Ages prompted agricul-
tural surpluses, which resulted in a 
population increase. Consequently, 
feudal manors and villages grew in 
size and importance. Older towns 
became cities with trading commu-
nities that reached across Western 
Europe and beyond.

Before the year 1000 CE, only a few 
towns in Western Europe had popula-
tions of 5,000 to 10,000 people. After 
the turn of the millennium, towns in 
the southern part of Europe near the 
Mediterranean Sea developed popula-
tions up to 100,000. Several towns in 
Northern Europe had reached popula-
tions of 40,000 to 60,000. In addition, 
literally thousands of towns with 
populations of 5,000 to 10,000 people 
would soon be established.

Especially during the 12th and  
13th centuries, kings and feudal lords 
founded new towns for a variety of 
reasons, including defense and trade. 
Established on hills or along roads 
and waterways, these towns typi-
cally became a focus for the market 
exchange of regional resources. 
Goods for trade included food and 
agricultural products, such as timber, 

livestock, poultry, and raw food items. 
Towns on seacoasts provided fish, 
salt, and other ocean products.

As towns grew more prosperous, 
guilds formed in the larger towns, 
seeking to monopolize resource 
use in order to benefit particular 
trades. Some of these guilds became 
so powerful that they inf luenced 
the laws that determined who had 
access to ecosystem goods and 

Lesson 4

To Market, to Market…
In this lesson, students come to understand the connections between feudalism and the 

economy through the movement of goods around medieval Europe. Students examine an 
image of a medieval marketplace to gain a sense of the importance of medieval markets where 
goods from the manors were bought and sold.

Students then read a description 
of how markets and towns began 
to develop and change the life of 
Europeans. In pairs, students do a 
mapping exercise identifying where 
different goods were collected or 
made. A map showing medieval 

trade routes helps students to 
understand the importance of 
mountain passes, rivers, and 
other bodies of water in providing 
transportation services to the 
communities of the Middle Ages. 
This map also illustrates the 

relationship between the trade 
routes, the settlement of towns, and 
the growth of cities. By exploring 
the inf luence of markets and 
European trade routes, students 
come to recognize the effects of 
feudalism on the medieval economy.

Medieval parade reenactment

services and how 
resources were 
to be acquired 
and processed.

Under the direct protection and 
influence of the feudal lords and the 
king, city governments soon emerged 
to regulate the use of city spaces, 
water, and other necessary resources 
within city limits. Such rules directed 
how animals might be transported 
through towns, when and how fish 
could be caught from rivers or the sea, 
and where butchers and blacksmiths 
were allowed to practice their trades. 
The power structures in these early 
cities paved the way for bureaucratic 
regimes and the rise of the nation-
states of modern Europe.

Members of the nobility on a stroll

market: A public place where 
people gather to buy and sell goods.

merchant: A person who sells or 
trades goods as a business.

| Key vocabulary

Additional Resources
■ ■■ Physical Features and Natural Regions of Europe student map

Use this correlation in conjunction with the Procedures located on pages 84–85 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

Steps 1–4: Much of this lesson is presented orally. The teacher leads a discussion 
concerning the move away from farming dependent manors to the development of 
a merchant class and towns.

Using Life at the Market (Student Edition, pages 6–7) and the projection Medieval 
Market (Visual Aid #12), the teacher leads a discussion on the attributes of a 
medieval market.

The class reads Life at a Market (Student Edition, pages 6–7) to answer the 
questions in Markets Bring Change (Student Workbook, page 11).

Suggestion: Have students create a continuum charting the growth of cities away 
from the specialized crafts/trades of the manors. Analyze the role of the lord/king in the 
growth of cities. Analyze how the improvement in farming lead to the growth of the 
merchant class.

RH.6–8.1: Cite specific textual evidence 
to support analysis of primary and 
secondary sources.

RH.6–8.2: Determine the central ideas 
of information…; provide an accurate 
summary…

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in a 
text…related to history/social studies.

RH.6–8.7: Integrate visual information 
(e.g., in charts, graphs, photographs, 
videos, or maps) with other 
information…

SL.7.1: Engage effectively in a range of 
collaborative discussions…, building on 
others’ ideas and expressing their own 
clearly.

Step 5: Students work in partners to pair trade goods to the region that would 
produce it based on the ecosystems and natural resources of each region. Using 
Physical Features and Natural Regions of Europe (Student Map) and a copy of 
Trade Goods (Teacher’s Masters, pages 3–4), students match icons on the master 
page with the student map where each good was collected or made. They use the 
projection Regions of Europe (Visual Aid #4) as a second source.

Once the allotted time is finished, the class will discuss as a whole the correct 
placement of the icons. Students will then glue the icons in the correct location on 
their student maps.

RH.6–8.7: Integrate visual information 
(e.g., in…maps) with other information…

SL.7.1: Engage effectively in a range of 
collaborative discussions…
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Student Tasks Common Core Standards Applications

Step 6: In a teacher-led whole group setting using the projection Trade Routes and 
Markets of Medieval Europe (Visual Aid #14), students discover the correlation of 
waterways to the creation of markets.

RH.6–8.2: Determine the central ideas 
or information…; provide an accurate 
summary…

RH.6–8.7: Integrate visual information 
(e.g., in…maps) with other information…

SL.7.1: Engage effectively in a range of 
collaborative discussions…

Step 7: Using Markets Bring Change, students complete the short essay question 
found in their Student Workbooks on page 11.

RH.6–8.2: Determine the central ideas 
or information of a…source; provide an 
accurate summary…

WHST.6–8.1: Write arguments focused 
on discipline-specific content.



12 COMMON CORE CORRELATION GUIDE FOR UNIT 7.6.3.

Lesson 5: Of Nobles and Outlaws 

Students review the feudal hierarchy and discuss the effect of Europe’s growing 
population on the feudal system and the development of courts. Students then read 
two court cases from the Middle Ages, summarize them, and render a decision.
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Lesson 5 

Lesson 5

Of Nobles and Outlaws
As human demand for the lands and resources of the European continent grew, so did 

the need for a legal system to hear disagreements and decide cases in which control 
of and access to ecosystem goods and services were at issue. In this lesson, students learn 
how feudalism’s role in the economy of medieval Europe provided the foundation for the 
development of political order.

In this lesson, students read and 
analyze summaries of actual medi-
eval court cases. In teams, students 
record information about the cases 
and determine how they would 
decide them. They then share their 
conclusions in a class discussion.

Through these court cases, students 
come to see how the feudal system 

governed political and economic 
positions, which sometimes caused 
conflict between neighbors at odds 
over access to vital ecosystems, such 
as forests. This lesson enables students 
to understand how conflicts within 
the feudal system brought about a rule 
of law to which even the nobility and 
monarchy were subject.

Background
Throughout the medieval period, 

kings and lords across Europe 
attempted to restrict access to the 
resources they claimed. As time 
passed, the need to defend these lands 
and enforce the laws governing them 
grew. This meant increasing both the 
standing army and the number of 

Archer with crossbow

officials who could oversee the use of 
resources on a daily basis.

In England, kings from the  
time of William the Conqueror (ruled 
1066–1087) onward created a vast 
system of royal forests administered 
by foresters. The foresters had blanket 
authority to jail or fine anyone violat-
ing restrictions on hunting, gathering 
wood or fruit, or even walking with 
weapons or hunting dogs within forest 
boundaries. By 1200, the king’s forests 
encompassed approximately one-fifth 
of England and included towns and 
villages, as well as tracts of wilderness.

Local lords governed their own 
lands as jealously as the king did, cre-
ating parks and chases in which deer 
were kept for their hunting pleasure. 

Hunting was a passion of the upper 
classes, but people of the lower classes 
also hunted, both to augment their 
own tables and for the thrill of the 
chase. Restrictions on forest use by the 
king and lords affected many people. 
When King John (ruled 1199–1216), 
burdened with large debts, tried to 
maximize his income by enforcing 
feudal dues and dues on those using 
any of the kingdom’s forests, the lords 
of the realm united and forced him 
to sign the Magna Carta (1215). This 
document limited the king’s ability to 
lay claim to the natural resources of 
his subjects.

In the context of using forest 
resources, “outlawry” resulted from 
the competition between the kings, 

lords, and 
peasants. An 
outlaw might 
have been a lord,  
a landless 
brigand, or a peasant seen in the 
wrong place at the wrong  
time. The outlaw stories left behind 
from this period depict the general 
social tension created by different 
degrees of access to the resources  
of the land.

| Key vocabulary

Abbot: The leading official in  
a monastery.

defendant: A person accused of  
a crime in a court of law.

Outlaw: (noun) A rebel or someone  
who disobeys the law, who no 
longer has legal protection or 
rights. (verb) To deprive of the 
benefit and protection of law and 
to declare an act to be against 
the law.

Plaintiff: A person who brings  
a complaint or accusation against 
someone in a court of law.

| Learning Objective

Describe how feudalism’s role in 
the economy of medieval Europe 
provided the foundation for the 
development of the political order.

Hunters

Use this correlation in conjunction with the Procedures located on pages 100–101 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.6–8.4: Determine the meaning of 
words and phrases as they are used in 
a text, including vocabulary specific to 
domains related to history/social studies.

Steps 1–5: Based on the projection of The Feudal Hierarchy (Visual Aid #7) and 
teacher-led discussion, students gain background on the feudal justice system.

Students turn to Medieval Court Cases (Student Workbook, pages 12–16) and 
follow as the teacher reads the first two paragraphs. Then, working in groups of 4, 
students continue reading both court cases and answer the seven questions about 
each one.

When finished, the teacher leads a whole-class discussion to check for 
understanding.

Suggestion: Students can research and develop plausible characters with problems 
based on ecosystem goods and ecosystem services for a Medieval court case. Students 
must address both the plaintiff’s and the defendant’s points of views, provide eyewitness 
accounts, and finally give a jury verdict, including the basis for the decision. Students are 
given roles in a mock Medieval trial to perform from a selected student’s research.

RH.6–8.2: Determine the central ideas…; 
provide an accurate summary…

RH.6–8.3: Identify key steps in a text’s 
description of a process related to history/
social studies (e.g., how a bill becomes 
law, how interest rates are raised or 
lowered).

RH.6–8.4: Determine the meaning of 
words…related to history/social studies.

RH.6–8.7: Integrate visual information…

RH.6–8.8: Distinguish among fact, 
opinion, and reasoned judgment in a text.

SL.7.1: Engage effectively in a range of 
collaborative discussions…

WHST.6–8.4: Produce clear and coherent 
writing…

Step 6: The teacher leads a whole-class discussion concerning the connections 
among plaintiffs and defendants in court cases. The teacher writes notes on the 
projections Plaintiffs and Defendants: Case #1 (Visual Aid #15) and Plaintiffs and 
Defendants: Case #2 (Visual Aid #16) using student input.

RH.6–8.8: Distinguish among fact, 
opinion, and reasoned judgment in  
a text.

SL.7.1: Engage effectively in a range of 
collaborative discussions…

Step 7: Students work individually on Be It True or Be it False? (Student Workbook, 
pages 17–18).

RH.6–8.8: Distinguish among fact, 
opinion, and reasoned judgment in  
a text.

WHST.6–8.4: Produce clear and coherent 
writing…

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations. 
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California Connections and Common Core

Reading California Connections using a Common Core Reading and Writing Focus

Reading

History teachers can further enhance the teaching of Common Core Reading Literacy Standards by noting the suggestions below 
and in the following pages while reading the California Connections selection for content. Explicitly teach students to pay 
attention to the structure of the text by noting the following:

■ ■■ Note how the author cites evidence to support main points and analysis. (RH.6–8.1)

■ ■■ Note how the author sets up the central ideas or information; and provide an accurate summary of the text distinct from 
prior knowledge or opinions. (RH.6–8.2)

■ ■■ Identify key steps in a text’s description of a process related to history. (RH.6–8.3)

■ ■■ Note how the author explains the meaning of key words, phrases, and vocabulary related to history/social studies. (RH.6–8.4)

■ ■■ Analyze the structure the author uses to organize the text; describe how a text presents information (e.g., sequentially, 
comparatively, causally). (RH.6–8.5)

■ ■■ Analyze the author’s point of view and purpose, including watching for loaded language and inclusion or avoidance of 
particular facts. (RH.6–8.6)

■ ■■ Note how the information in the California Connections text integrates with information provided throughout the unit in 
diverse formats, including charts, graphs, photographs, videos, or maps. (RH.6–8.7)

■ ■■ Distinguish among fact, opinion, and reasoned judgment in a text. (RH.6–8.8)

■ ■■ Analyze the relationship between a primary and secondary source on the same topic. (RH.6–8.9)

■ ■■ Note comprehension strategies for understanding text. (RH.6–8.10)

Note: Standard descriptions from the Reading Standards for Literacy in History/Social Studies are paraphrased and combined, using 
terminology that applies to reading a California Connections selection.

Writing
Many California Connections selections can be used as a model for future student writing tasks applying the Writing Literacy 
Standards by noting how the author structures the text, organizes the ideas, and provides well-chosen relevant and sufficient 
facts, extended definitions, concrete details, quotations, or other information and examples. 

Using the California Connections Selection
The following pages note specific places where the California Connections selection provides examples for specific Writing 
Literacy Standards, using this selection as a writing model. They also provide suggestions for teaching students to analyze text 
structure using the Reading Literacy Standards. Teachers can incorporate more suggestions from the list above. 
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California Connections and Common Core
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California Connections: The Department of Fish and Game 

Lesson 1  |  page 1 of 4

The Department  
of Fish and Game

After John Marshall 
discovered gold in 1848, 
thousands of people moved 
to California. Small towns 
became busy cities. New 
towns sprang up from San 
Francisco to the Sierra 
Nevada foothills. 

All of these new people 
needed food and supplies. 
They soon began to use up 
the state’s natural resources. 
Deer and elk began to 
disappear. Dams, fences, 
and nets in streams kept 
salmon from returning to 
spawning grounds upstream. 
In response, the state passed 
its first laws to protect salmon 
and other wildlife in 1852.

Fish Were First
The number of fish 

continued to fall. In 1870, 
the California Legislature 

California was rich even before the Gold Rush—rich in scenery, in wildlife, 

and in natural resources. The mountains, foothills, and valleys of California 

provided a safe habitat for all kinds of wildlife, including deer, grizzly bears, 

and wolves. Fish filled the rivers, streams, and bays. Great forests covered 

the mountains, and fertile soils supported many kinds of plants and animals.

Fish ladder on South Fork of Eel River, Mendocino County, California

RH.6-8.5: Describe how a text presents information… 
Suggestion: Point out to students this is an introduction 
to a subject in a way that creates interest.

RH.6-8.5: Describe how a text presents information…

Suggestion: For example, note the use of chronology.

RH.6–8.5: Describe 
how a text presents 
information…

Suggestion: For example, 
note the use of narrative.
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created the Board of Fish 
Commissioners. It was one of 
the first wildlife conservation 
agencies in the country. Its job 
was to increase the number 
of fish. It built the first fish 
ladder on a stream off the 
Truckee River. A fish ladder 
is a series of pools that help 
salmon swim upstream when 
their natural path has been 
dammed. Soon after, it built a 
fish hatchery at the University 
of California. Eventually, this 
board would become the 
California Department of Fish 
and Game.

In 1952, 100 years after 
the first laws protecting 
wildlife were passed, the 
California Department of 
Fish and Game (DFG) was 
established. The DFG works 
to “manage California’s 
diverse fish, wildlife, and plant 
resources, and the habitats 
upon which they depend, for 
their ecological values and for 
their use and enjoyment by 
the public.” This means that 
the Department of Fish and 
Game cares for native fish, 
wildlife, and plant species 
and protects their habitats. 
It makes sure that each 
species has enough habitat 
to survive. The department 
protects California’s plants 

and animals because each 
one is a valuable part of 
nature. Many also provide 
direct benefits to people. The 
department also wants to 
help people enjoy and learn 
from the many resources of 
our state.

The DFG
The Department of Fish 

and Game has a big job. 
Today, more than 36 million 
people live in California. 
The population may reach 
40 million in the next few 

years. Cities continue to 
expand into areas that once 
were home to wildlife. People 
have diverted and dammed 
rivers and streams. Each 
day, fish and other wild 
creatures must compete with 
human beings for food and 
living space.

When people and animals 
come together in wildlife-
protected areas, problems 
can occur. For example, 
black bears sometimes cause 
problems for campers and 
hikers. They tip over trash 

California Connections: The Department of Fish and Game 
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White sturgeon

L.7.4a: Use context…as 
clue to the meaning of a 
word or phrase.

Suggestion: For example, 
define “fish ladders” and 
“DFG.”

RH.6–8.5: Describe 
how a text presents 
information…

Suggestion: For example, 
note the use of sequence.

WHST.6–8.2a: …include 
graphics…when useful to 
aiding comprehension.

Suggestion: Ask, “Why 
did the author select each 
graphic? How do they 
support the text?”

RH.6–8.5: Describe 
how a text presents 
information…

Suggestion: For 
example, note the use of 
cause-and-effect.

WHST.6–8.2b: Develop 
the topic with relevant, 
well-chosen facts…
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California Fish and Game officer checking fish

cans or destroy property. If 
visitors have a problem with 
bears, they can call their local 
Fish and Game Office for help.

From time to time, people 
cause the problems. Some 
people break the rules 
protecting wildlife, land, or 
water. The DFG has many 
local Fish and Game wardens 
who may arrest people 
for breaking laws, such as 
poaching, which means 
taking fish and game illegally. 
Recently, the DFG arrested 
six men who were illegally 
catching white sturgeon and 
selling its meat and eggs 
(caviar). This is a serious 

offense and can result in large 
fines or years in jail.

To manage so many 
different duties, the 
Department of Fish and 
Game is divided into many 
levels. A director, chosen 
by the governor, runs the 
DFG from its main offices in 
Sacramento. The DFG has 
offices that deal with oil spills, 
education, and outreach. It 
also has four major divisions, 
which are broken into smaller 
branches. For example, within 
the Administration Division, 
the department’s License 
and Revenue Branch sells 
over 150 kinds of licenses 

and permits for fishing and 
hunting. These licenses 
are sold at many places 
throughout the state. Some 
are sold in small local stores, 
and some in huge sporting 
goods outlets. The DFG tries 
to make it easy for the public 
to get the licenses.

Dividing Up the State
Under the Regional 

Operations Division, California 
has been divided into seven 
geographic regions. For 
example, there are regions for 
the Sacramento Bay Delta, 
the inland deserts, and the 
southern coast. Dividing 

California Connections: The Department of Fish and Game 
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RH.6–8.5: Describe how a text presents information…

Suggestion: Review the text, noting how overall, the 
information is mostly presented chronologically with 
cause and effect embedded to explain the relationships 
between events and the organization of DFG.

RH.6–8.5: Describe 
how a text presents 
information…

Suggestion: For 
example, note the use 
of cause-and-effect.

WHST.6–8.2c: Use 
appropriate and varied 
transitions…

Suggestion: For example, 
note the use of, “From time 
to time…”.

RH.6–8.5: Describe how a text presents information…

Suggestion: For example, note the use of proposition and 
support. (Support comes before the proposition.)
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California Fish and Game officer at Nimbus Hatchery

the state into regions helps 
experts like wildlife biologists 
make decisions at a local 
level. The experts can listen 
to the people living and 
doing business in the region 
before making decisions. 
The DFG also studies wildlife 
populations by region. If the 
data collected show that a 
certain animal population 
is decreasing, the DFG can 

develop a plan to help its 
population grow.

The DFG does not protect 
all the land in California. More 
than half of the state (51%) 
is privately owned. Many 
kinds of wildlife depend on 
this private land for survival. 
Having different kinds of 
wildlife is important for the 
health of the state’s natural 
systems. Careless planning 

and development can put 
wildlife in danger. Although 
the Department of Fish 
and Game does not have 
control over private land, it 
can encourage wise choices 
based on scientific data. 
The DFG supplies data and 
advice to local programs 
developing plans that protect 
wildlife while allowing people 
to use the land.

Monitoring and Managing
The Department of Fish 

and Game manages a 
million acres of wildlife areas, 
wildlands for the people 
of California, ecological 
reserves, and private lands 
conservation programs in 
California. It takes care of 
wildlife and natural resources, 
as well as security issues, 
public health, and safety. It 
maintains drainage, sewage, 
and electrical systems on the 
land. The DFG also manages 
recreational opportunities, 
like hiking and fishing. While 
caring for California’s natural 
resources, the Department 
of Fish and Game also 
addresses the needs and 
concerns of California’s 
citizens. It continually faces 
new challenges for effective 
natural resource management.

California Connections: The Department of Fish and Game 
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RH.6–8.8: Distinguish 
among fact, opinion, 
and reasoned judgment 
in a text.

WHST.6–8.2f: Provide a 
concluding statement…

Suggestion: Note that the 
conclusion connects to the 
claim at the beginning of 
the article.

RH.6–8.6: Identify aspects of a text that reveal an author’s point of 
view or purpose (e.g.,…inclusion or avoidance of particular facts).

Suggestion: Throughout the article, analyze the reasons the author 
presents the information in this way, and why certain facts are included.

RH.6–8.2: Determine the central ideas or conclusions of a…source; 
provide an accurate summary of the source…

Suggestion: Have students periodically pair-share a summary of the 
text information, as well as explain the central idea of each section.

WHST.6–8.2c: Use 
appropriate and varied 
transitions…

Suggestion: For example, 
note that “Although” 
signals a stipulation.
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.7.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 7 reading and 

content, choosing flexibly from a range of strategies.

a) Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to 
the meaning of a word or phrase.

Reading Standards for Informational Text
■ ■■ RI.7.1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn 

from the text.

■ ■■ RI.7.3: Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or 
events, or how individuals influence ideas or events).

Speaking and Listening Standards
■ ■■ SL.7.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 

partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

■ ■■ SL.7.6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or 
appropriate. (See grade 7 Language standards 1 and 3 for specific expectations.)

Reading Standards for Literacy in History/Social Studies
■ ■■ RH.6–8.1: Cite specific textual evidence to support analysis of primary and secondary sources.

■ ■■ RH.6–8.2: Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the 
source distinct from prior knowledge or opinions.

■ ■■ RH.6–8.3: Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, 
how interest rates are raised or lowered).

■ ■■ RH.6–8.4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains 
related to history/social studies.

■ ■■ RH.6–8.5: Describe how a text presents information (e.g., sequentially, comparatively, causally).

■ ■■ RH.6–8.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts).

■ ■■ RH.6–8.7: Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print 
and digital texts.

■ ■■ RH.6–8.8: Distinguish among fact, opinion, and reasoned judgment in a text.

■ ■■ RH.6–8.10: By the end of grade 8, read and comprehend history/social studies texts in the grades 6–8 text complexity band 
independently and proficiently.

Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects
■ ■■ WHST.6–8.1: Write arguments focused on discipline-specific content.

Common Core Reference Pages
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■ ■■ WHST.6–8.2: Write informative/explanatory texts, including the narration of historical events, scientific procedures/ 
experiments, or technical processes.

a) Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories 
as appropriate to achieving purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia 
when useful to aiding comprehension.

b) Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information  
and examples.

c) Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.

d) Use precise language and domain-specific vocabulary to inform about or explain the topic.

f) Provide a concluding statement or section that follows from and supports the information or explanation presented.

■ ■■ WHST.6–8.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience.

■ ■■ WHST.6–8.9: Draw evidence from informational texts to support analysis, reflection, and research.

Common Core Reference Pages


